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ABSTRACT 

The results of a natiomil aurv#y to ascertain what 
criteria universities and colleges are utlJizing to m^km aelection 
and retention deca/sions concirnlng teacher education candidates are 
presantad^ A survey of related research and literature provided the 
fabric for development of the survey guesticnnaire * Four points at 
which decisions regarding' selection and retenticn are traditlDnally 
made vere apparentt admission to the teacher educatlcn picgram; 
retention in the teacher education progiaBi graduaticn £io» the 
proqramrand certification or licensure to teach, instruients and 
procedures utilized included^ self-report questionnaires; 
biographical formsi tests of aptitude and kKCwledge; school grades; 
structured int#rvle«s* measure of values^ attltudesr and personality 
characteristicsi and letters of reference. Appended tc this report 
are the instruments used for th€ survey. (JD) 



* ReprodiKtions supplied by EDRS are the best that can be made * 

* from the orlglral document. * 
******** ******** 



S .^Ar:0'iWIDE SURVEY OF PRACTICES IN SELECTION 

AND RETt !iION Or TEACHER EDUCATION CANDIDATES 



^ Kathlene S. Shank 

\ Eastern Illinois University 



■'PERMlSSiON TO REPRODUCE THIS 
MATERIAL HAS SEEN GRANTED BY 




TO THE EDUCATIONAL RESOURCIS 
INFORMATION CENTER (ERIC) AND 
USERS OF THE ERIC SYSTEM " 



U S DtPASTMENTOF MtAkTN 
iDUCflTlON4 WlLFARt 
NATIONALINSTITUTEOP ' 
gPUCATlON 

THIS DOCUMiNT HAS BEEN RlPRO^ 
DUCiD EXACTLY AS ReCErviD FROM 

I?il?^!-2S °^ 0^'GiN- 

?Itf ne*R? NECESSARILY REPRE. 

IImI?^^'^'- national institute op 

EDUCATION POSITION OR POLICY " 



EKLC 



2 



"* NATIOmvIDE SURVFiY OF PRACTICEG IN SEIi'CTION AND RETENTTON 
OF TEACHER EDUCATION CAnpiDATF5 

In the 1977-7. ' ^emic year, a reafarch project wan undertaken with 
its primary purpoBe uui ,j to pro*^ido a deocriptivt iummary of thy Htatua 
of selection and retention prorcr^urea in tGacher education yrogrmns 
nationwide. A random sojnpje of 35^^ licbools wag arrived at by selection 
of every fifth ochool listed in ^hc I-rntSQconda r^' Education, EVucatlon 
Directory, CollegeB and UnlversltneB , burvhy questionnaires were sent 
to the Dean of the School of Education of each jf thftse 35^* schools^ 
200 schools responded to the questionnair.3 , 

G?he survey questionnaire was directed at four poln^^ at which decisions 
regarding selection and retention are traditionally made; &dminFlon to 
the teacher education program, retention in the teacher ucacduu prc^gr&sii 
graduation froTn the program, and certification or l:^.Cf-asure t^ teuch. 
Questions included were directed at ascertaining whicU crltprle, ci.iussed 
and cited in related research and literature as approprJats to ncretririg 
and making retention decisions in respect to adjnlssion a;. a attt %'on 
criteria, were being utilised nationwide at each of these four polnu,3 ^f 
decision making. 

Two handred schools responded to the questionnaire* The resulting 
descriptive r.tatistical surnmary of what criteria universities and colleges, 
nationwide, are employing to arrive at teacher education admission and 
retention decisions should provide teacher education institubions with 
an insightful means for comparison and self-evaluation of their teacher 
education acbnlssion and retention decisions. Schools must arrive at de-^ 
clsions regarding the piirposes of selection and retention in teacher 



educatloii imi then rnuo^. iiut up upprorriatu crituri i at the Tour pointo 
of decinlon making. If teacher cjdunanton lnntitutl(jnn do not do Lhia 
now It will n.OBt likyly be tiono lor them in the near future * Perutjal 
of thia reseafcn dntn io thei^efor« recnrmnen^erl as a viable ntaruing 
point; it can provide a frf^i.^wcrk for Biimmativo evaluation of q given 
teaeher education program's admisalon anci retention proc*^dures. 
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T NTRQDUCTTON 

During the 1977-78 academic year, the following reaearch projoct was 
undertaken I its primary purpose being to provide a suinmative frajnework 
for the formative evaluation of institutional practiceg in respect to 
selection and retention of teacher education candidates* A review of 
related research, although providing information with respect to possible 
methods of select?'.on and retention , did not provide a deecriptive synopsis 
of what institutions, generally, are doing in regard to teacher education 
selection and retention. A national survey of practiceB of select ion 
ajid retention of teacher education candidates was therefore initiated 
and carried out. The survey of national practices in teacher education 
selection and retention was designed to provide descriptive data* 

Utilizing information gleaned from a review of the literature and 
solicited from specific institutions and organizations, a survey instrument 
was designed* (See Appendix A) The developed instrument was employed 
to survey current teacher education selection and retention practices and 
procedures In the schools making up the research population* 
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REVIEW OF Tl ffi IJTERATIJRE 

In March of 1975 the National Conference on Studiei rn Teaching 
published a bulletin concerned with Beji^ii l_bmcnt ^ Selec_tiQn , and _ Re ten t i oji , 
.ills bulletin which in essence stated the problem and the need for research 
was prefaced with reinarko directed ^it the nature of the emplos'Tnent situation 
previously and nowt "For Bomp thirty yeara prior to IPTO, school districts 
recruited and selected teachers in a sellerB ■ market"* » "* . .teacher 
educators and eniployers can now be more selective in admitting teacher 
traineeB and teanhers into training opportunitiea and employment*"^ In 
reference to the state of recruitment and selection, this report states: 
"Selecting entrants into teacher education or into teaching Jobs is now 
only occasionally a rational process; more often it is non-systematic or 
haphazard*"" The critical points of selection and retention were delineated 
by this monograph to bei at the point of admissioh o^"" a person %o a 
teacher education program, as decisions are made about retention of a 
person in a prograjn, at the cusp of graduation, at the certification or 
licensure stage, and the Juncture of hiring to fill a teaching vacancy, 

Admission to teacher education* as depicted in the literature. Is a 
process of utilizing rating scales, interviews, letters of recoiTCnendation, 
grade points and class ranks, standardised test scores, work and 
activities histories, personality tests, and biographical sketches* 
Measures of selection, according to the 1977 report of Selective Admissions 
in Higher Education, fall into four general categories i Administrative 
and educational prerequisites, traditional indicators of academic competence, 
personal qualities, and background characteristics . 3 Background characteristics 
have been at the forefront in recent years due to "affirmative action" criteria. 
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Adnilssion standardB have been hiatorlcally moat rigidly employGd in the 
declaion making procens as to who is to be selected for admiseion into 
medical and legal tfMning programs. The Baklce case has as its essential 
issue whether and linder what circumstances, race can be utilized as a 
criteria for electing individuals for adjnission to any educational 
institution. I'he report of the Carnegie Council on Policy Studies in 
'Higher Education in its discussion of the Bakke case went on to say; 
"Thiere are alao far-reaching implications with respect to the general 
conduct of college admissions; for examplG, what types of selection 
measures can be used, what proc'edures are necessary to insure equity, 
and on what grounds is the proceSB validated and justified?"^ 

Decisions as to whether to retain a person in a teacher training 
program and/or to graduate individuals from a teacher educat^: on prograjn 
have as their bottom line the assessment of whether that individual j 
possesses the competencies required to effectively teach someone else* 
Competency-based teacher education progr^s have resulted from literal 
acceptance of this bottom line. The state of New York mandated that by 
September 1, 1973 all new teacher training programs were to be competency 
and field centered; Texas ruled that competency=based programs were the 
only certification route acceptable* According to MB^ry Bear, 1975? thirty-- 
two other states were encouraging competency-based prograins as being an 
innovative alternative to traditional teacher training, 5 Competency-based 
education assumes that it is known just what competencies: an Individual 
must possess If he/she is to teach another individual and that these 
competencies can be assessed. The Far West Laboratory for Educational 
Research and Development undertaking development of an assessment system 
for competency yased education concluded that "there seems to be no commonly 
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accepted appi'oach to developin(^ competencG assessment inatrijunents^ in- 

6 

fact, there is not even any coirmionly accepted definition of * competence' . " 

Certification io traditionftlly a state Ifwel concern. In the state 
of Illinois^ the state gives approval to certain University or College 
teacher training progr^s and these Bchools are then allowed to provide 
individuals completing their approved programs with cards of entitlement. 
These cards qualify the receiving individual for state certification in 
the areas foi^ which they have comtDleted the approved program* The state 
of South Carolina requires that in addition to completion of an approved 
program, candidates for teacher certification in their state must pass a 
state developed teaching screeuing test, The right of the state to do 
this was upheld by a January 1973 United States Supreme Court decisionp 
On the heels of Florid^ legislation reiuiring the testing of public school 
students' reading and writing competencies, a bill was introduced in the 
Florida House of Representatives in JanAiary of 1978 to require testing 
teachers for competency every five years starting in 1979* In February 
of 1978, Missouri State Commissioner of Education , Arthur Mallory, proposed 
that teachers certified to teach in Missouri be required to have a grade 
point average of 2*5 on the i^-point grade scale, 

A study by Michael E. Hickeyi University of Washington, conducted 
under the auspices of the United States Office of Educationj examined the 
behaviors of school administrators at the Juncture of selection of teachers 
to teach in their respective school systems. Hickey found that the extent 
to which administrators utilized available information on an applicant 
or the extent to which the administrator sought out additional Infomation 
depended on the cost and risk involved In the decision. If using or seeking 
information did not increase cost, it was, used and/or the greater the'risk^ 
the more information that was used or sought The National Conference on 
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studies in Teaching pointed out that oince tQachGr □election Lb a two- 
stage process with second stage being hiring, that hiring can be divorced 
from the firot vuge of adrnisGion to a teacher education prograjn. 

"ITiis two stage procedure creates many, prohlems since 
a measure of the ultimate criterion of Job success cannot 
be readily aBcertained for individuals entering a training 
program. New taaahers do not entQr the nam© school ayat' 
and teaching conditions and attributes differ widely from 
one school district to another. Furthermore^ questions of 
supply and demand enter the picture i For a number of reasons » 
insuring an adequate supply of potential teachers at the 
college level does not necessarily mean that demand can bo 
met appropriately in each and every school* Foremost is 
the fact that hiring is not centralised across districts or 
regions. Evtn if there were central staffing in the state 
or region, individual preferences (of the diverse systems 
or hiring officials) would create imbalance between supply 
and demand." ■ ^ 

Hiring is a very subjective process* It is frequently based on what 

the hiring official views as a better teacher or ways to provide improved 

learning, ^ese views may not necessarily be the saine as those held by 

the designers of the teacher education programs as they endeavor to produce 

better teachers who are able to provide improved learning* 
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aURTCY DESTON AND PROCEDURES 

The research problem was that of ascertaining what Griteria univer- 
sl^iei and collegea > nationwide ^ are utilising to make selection and 
retention decision3 * A suiwey questionnaire and a research population 
were ccn:iequently of essence. 

Inqui rios to the National Instituta of iiduaation and Nexus 5^ an 
educational information network, revealed .that there were no pertinent, 
previously developed, survey instruments appropriate to determining 
selection and retention procedures, The survey of related research and 
literature hence provided the fabric for development of the survey 
questionnaire. Four points at which decisions regarding selection and 
retention are traditionally made were apparent^ Admission to the teacher 
education programs retention in the teacher education progrgun, graduation 
from the program, and certification or licensure to teach. Instruinents 
and procedures utilised included: Self-report questionnaires; biographical 
forms, tests of aptitude and knowledge i school grades; structured inter- 
views; measures of values ^ attitudes, and personality characteristics; 
and letters of reference. ^ 

The population was to be nationwide in cQmposition. The group was to 
be a random sample. T^e Postsecondary Sducation, Education Directory., 
Colleiye s and Universities ^ published under the direction of the National 
Center for Education Statistics, was the medium for population determination 
The random sample was arrived at by selecting every fifth school listec^. 
in the directory,- The schools are listed by states so the resulting sub- 
group was representative of schools from each of the states and territories 



of the United States. By vittue of culling out every fifth school listed^ 
a group equivalent to five percent of tl^Universitias and Colleges nation- 
wide vai fowned* As a point of p cgg edure t^ insure that the sohools 
offarad a four year program^ if the fifth school was not denoted as a four 
year institution, it was deleted and the %ext noted four yeai^ ichool was 
included in the suhgroup. The directoiy^ listed 1,91^ four -year institutions^ 
the populatioa nimhered 35^. ' 

■^e survey questionnaire was mailed out ^ with selfraddressed return 
envelopes, and a cover letter (See Appendix B), to the population of 35^ 
institutions on December 1, 1911* Each questionnaire was directed to the 
respective deans of the schools of education. Each questionnaire was ■ 
given a code number to^ enable survey results to be sent to schools request- 
ing that information, -rhe swvey questionnaires returned subsequently 
were to be analysed as a total population; thereby, providing Information 
as to teacher education selection and retention procedures nationwide. 
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ANALYSIS OF SUBTOY BESULTS ^ 

Three hmidred fifty four questionnaires were mailed and two hundred 
were returned* This represents a 56 percent return. The descriptive. / 
analysis is 'based on the data accumulated by tabulating what the entire - 
responding population of two hundred schools indicated they were doing' 
regarding selection and retention of persons in their teacher education 
programs* 

Perusal of the coraposite data of what the 20Q universities and colleges 
nationwide are doing in selection and retention of teacher education candi- 
dates at the four diverse points of decision making provides , descriptive 
.knowledge* The Statistical Package for the Social Sciences computer 
analysis provided itCT analysis of responses, absolute freciuencyj relative ^ 
fre.quency, adjusted frequency^ and cumulative frequency* The adjusted 
frequencies will be discussed^ unless otherwise noted* 

At A<tais_3ion_ to^Teac^her^Educ^ayon^ Nat^io^nwid^ej pe^scrlpt^ive^Data^ 

In respect to '"Admission to Teacher Education^" Part A of the 
survey questionnaire, the responding population composite data provides 
info Wat ion as to how universities and colleges nationwide are determining 
who will be admitted to their teacher education programs* Of the 200 
schools s 93.5 percent responded that their schools had a program of 
admission to teacher education. The 6.5 percent which said their schools 
did not have a prograjn of admission to teacher education were asked to 
skip to the section of the questionnaire addressed to "Certification," 
Part D. 
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1. Quota System ' - 

A quota system was employed In only U.3 percent-^f the 93 » 5 
percent , of schools which haS a program of admission' to teacher 
education* The imposed quota, in 75 percent of the institutions 
using a quota systas was a result of deterroining '*a number of 
students based on nOTiber of staff members*" 

2. Grade Point Average 

The students' grade point average was utiliaed by 96.8 percent 
of the institutions with a program of admission to teacher education. 
The grade point average is used in combination with other criterion 
in 9^,k percent of the 96.8 percent of the total responding popu- 
lation, ^ Only 5.6 percent of the schools used grade point as the 
' sole criterion for admission to the teacher education program* A 
grade point average of 2*0-2,15 was required by ^1.2 percent of the 

96.8 percent; a 2.2-2,^5 grade point was mandated by 38.8 percent. 
The grade point in 87.6 percent of the schools reflected "overall 
university grade point average." In the case of transfer students, 
the grade point average was a composite of all college level 

work in 68.2 percent of the schools which utilized grade point 
average as a criterion for admission to the teacher education 
program, 

3. Entrance Point Criteria 

The largest percentage' of schools, 27 ^3^ consider students 
eligible for admission to the teacher education program upon com- 
pletion of the hours equivalent to two years' full-time work. 
More than two years' work is required by only 10.8 percent of the 
institutions^ less than two years' full-time work is required in 

61.9 percent. 
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, Language proficiency is consf&..ered in the deicsion maki'ng 
process of admission to teacher education in 77.5 percent of the 
93.5 percent' of the schools^ Successful completion of an English 
compositidh course (success "being denoted by a grade of "C" or 
better) was the method utilised by the greatest majority of respond- 
eri, 75 pereants to ascertain language proficiency* Other methods 
used by more than 50 percent of the group '^ere^ Proficiency test 
oi'^^itten language skill usage, 72-55 successful completion of > 
Speech Communication course, success being denoted by a passing 
grades 51 • 5; and successful completion of Speech Comnuni cation 
coiffse (success being denoted by a grade of "C" or better), 59»^» 
Additional Crit^eria . 

Speech, hearing, and health were additional factors considered 
for admission to teacher education* Speech and hearing in 7^ 
percent of the schools and health in 68*6 percent. 

Interviews were utilised as an atoission criterion by 53*8 
percent of the institutions. Interviews were used in combination 
with other criteria by 100 percent of the 53*8 responders. 
Responsibility for interview was given to a group of faculty 
members representing all spectrums of teucher education programs 

offered within the university by 32,9 percent^'of the; institutions, 

' - j - 

The "Counseling and Testing Service" was given theMnterview 
responsibility in 25*9 percent; group of faculty 'members from ■ 
the student *s pre-specif ied major department had t^he responsibility 
in 2U.7 percent of the 53,8 percent using interviews, A consensus 
of opinions of those interviewing was used following the interview 
by 80.2 versus only 27.^ psrcent who utilized a rating sheet to 
arrive at a consensus recommendation, 
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5* Standardised Test 

A standardi2:ed test score was employed as a criterion for 
admission to teacher education "by 23.1 percent of the schools 
nationwide. Of these 23*1 percent ^ 97*6 used the tcot in combina^ 
tion with other criteria and 2,^ percent utilized the test as a 
possible substitute or option for other criteria. The ACT was 
employed at 66, T percent of the 23*1 percent using a standardiied 
test; the SAT was used^by h6,Q percent^ Minnesota Teacher Attitude 
Inventory, 21. k percent^ and Sequential Tests of Educational 
Pro^Tuss, 8,3 percent* Use of a specific standardized test score 
v^j required by state mandate in only 15*9 percent of the 23*1 
percent of the schools using a standardised test* 

6, Measures of Values and Personality 

Measures of values and personality characteristics were relied 
upon in combination with other criteria by U3. 7 percent of the 
responders. Measures employed by these schools included^ a 
structured interview by 55*7 percent of the ^43*7 percent* a 
standardized test by 2k, 1 percent^ and, a test developed within a 
given university by 2*0 percent. 

7* Self-reports i Autobiographical Forms, or Biographical Forms 

Of the responders who had a progrM of adinission to teacher 
education, 52.2 percent utilised self-report questionnaires^ 
autobiographical forms, and/or biographical foi^ms In the decision 
making process, Self-^report questionnaires were used by 63 
percent and biographical forms were employed by 70,9 percent. 

8, Letters of Reference 

Letters of reference , woro relied upon as pre-solect ion data 
prior to admission of a candidate to teacher education by Ul.8 




percent of the institutions. Of these i^l.S percent, 68*5 percent 
raquired two-three letters; 17.8 percent required one letter^ and 
13. T percent required four-five letters. 

In regard to "Teacher Education* Rotention in Program^" Part B 
of the survey questionnaire ^ the responding population Qomnosite data 
provides information as to hbv universities and colleges nationv,^de 
are deciding who will "be allowed to continufe in their teacher education 
programs* Of the 200 schools, 93*7 percent of the nationwide population 
responded to the questions CQncarning retention in the weacher education 
program. ^ 

1, Grade Point ' ' 

In making retention decisions, maintenance of a given grade point 
entered in for students in teacher education prograjns at 91-5 
percent of the 93.5 percent responding institutions. Grade point 
average was the sole. criterion in fl,S percent' of the schools * 
whereas 91^8 percent of the schools used grade point average in 
combination with other criteria. Assuniing a ^.00 scale, 39.6 
percent required maintenance of the grade point to te no lower than 
2*0-2,15; 39^6 percent required it to fall in the range of 2,2-2*^5; 
lb*2 percent, 2.2-2.70; 1,9 percent^ 2.75-2,99; and 3*0 or better 
asked by 2,6 percent. This grade point was that of overall 
university work for 80,6 percent. Students^ major area of study 
grade points were viewed by 9.2 percent and 10.2 percent looked 
at course work within students' teacher education program, 

2, Competency Criteria 

Of the schools responding who had a teacher education programi 
38.7 percent used attainment of given competency criteria as a 



basis for a student to be retained in the teacher education 

program^ These competencies w^re decided within the faculty of 

education in 65 percent of tha institutions employing competency 

criteria* In 21,2 percent, the competencies veie arrived at 

withi^ the specific department the student was working in. 

Criteria were to be met in pre-student teaching and student 

teaching situations ^ combinedj 'in 69. f percent of ^^the schools; 

22.5 percent req^uired criteria to be met in pre-studejit teaching 

j 

situations^ and 1,9 percent .required criteria be met. ii\ student 
teaching * \. 

3. Instructor Input 

Instriactcrs of courses gave input beyond grades ^ into retention 
decisions in 85* 6 percent of the colleges and univeraitles with 
teacher education progr^s. Instructors* evaluationi were In the 
form of verbal statements to an appropriate authority 85 percent 
of the time and' in the form of written statements to an appropriate ' 
authority 91*6 percent* . ; 

hi Enrolment In Courses . = 

Students were allowed to take professional education courses 

\ ' ■ 

without formally being adrnlttted to the teacher education program 
in 66.1 percent of the schoolsl with teacher education rrograms. 
In 33*9 percent of the schools students were not allowed to take 
professional education courses without being formally atoitted ^o 
the prograjn. 

G^raduatiQ_n_fr_om Tea^ch^er^ Mucatlon^ Eropri^5_Nat£onwld£:_ De^i^c^l^t^ve^ D^at^a 

Information as to the criteria used by universities and colleges 
nationwide in the decision making process of who Is to be graduated 
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from a teacher edueation prograjn was provided by analysis of responses 
to "Part C* of the questionnaire i "Graduation from Teacher Education. 
Prograia," . Of the two hundred schools , 93.5 percent of ths nationwide 
populations responded to the q^uestions concerning criteria utili'^ed to 
decide whether or not a student is to gi'&^o-^^ from a teacher education 
program. 
' 1. Grade Point 

In making the decision as to whether a student is to graduate 
from the teacher education programj a student's grade point average 
entered in at 97*9 percent of the responding institutions. Grade 
point average was the sole criterion for graduation from the teacher 
education program in 17.2 percent of the schools; 82.8 percent 
looked at grade point average along with other criteria* The 
student's overall university work grade point average was con-- 
sldered in 86.6 percent of the 97*9 percent looking at grade point 
in respect to graduation^ 3*1 percent looked at grade point ir* 
major area of study s and 10.3 percent grade point for coursework 
^within teacher . education program. The range in which grade point 
average was required "^o fall, assuming a k.OO scale, was diversei 
k6.1 percent required g.O-S.lS, 30,9 percent^ 2,2-2.^5; 19.^ 
percent, 2 ! 5-2.70; 1,2 percent, 2 J5-2,99i and 2.k percent ^ 3.0 
or better, 
2. Standardized Test Scores 

/ 

Standardised test scores were used as a criteria for graduation 
from the teacher education program in only 8.5 percent of the 
surveyed schools. Of the 8,5 percent^ 91*5 percent used the 
test score as one of several criteria. Different tests were 
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utilised; The National Teacher Examination was used by 69.2 

of the 8,5 percent I Sequential Tests of Educational Progress, 

12.5 percent;, and Minnesota Teacher Attitude Inventory by 11*1 

percent. Use of a specific standardized test acore was required 

by state mandate in 17 percent of the 8*5 percent using standardized 

test scores in the graduation decision making process* 

Measures of Values and Personality 

Measi^es of values and personality characteristics were used 
in the decision making process as . to whether a student was to 
graduate from the teacher education program in 23*9 of the instil 
tutions. --In only 2.2 percent was a measure of values and personality 
characteristics used as a sole criterion for graduation from the 
teacher education program. A range of measures were usedi A 
Structured interview was utilized by 72.4 percent^ a standardized 
testj 17.6 percent; a test developed within the imiversity by l6*7 
percent; and other measures by 76*9 percent* 
Competency Criteria 

Completion of competency criteria was an exit requirement 
in 49*2 percent of the schools with teacher education programs. 
These competencies were agreed upon within the faculty of education 
in 63.4 of the schools'^ a state body in 5»6 percent ; within the 
university at large, 11.3 percent; and within specific departments, 
19 . 7 percent . 
Literacy 

A given level of literacy was required by 50,5 percent of the 
schools before a student graduated from the teacher education 
program. A literacy test was used as a sole criterion by only 
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5.6 percent of the 50.5 percent. The levels of literacy were 
determined in a variety of ways and cQmbinatione of ways, 92,8- 
percent used a specific course grade in some w^* 36*8 percent 
a standardised test; 72,7 percent^ a test developed within the 
university; and lU. 8 percent a state developed test* Literacy 
test employed a measure of reading ability in 7^.2 percent of the 
ichools and a measure of written language skills in 92,7 percent, 
Us^ of the measure of literacy was mandated by the state in 11 
percent of the 50,5 percent using literacy measures. 

£ert^f i^cat^b^ Nat^i£nwid(ij^ IP£Scriptive_p^t£ 

In 51,1 percent of the colleges and universities nationwide who 
responded to the survey (200 total) i a person who graduated from the 
teacher education ^prograin automatically received certification or 
licensure to teach. In ^8,9 percents specific criteria were used to 
decide if a person was to be certified after he/she was graduated from 
the teacher education prograin. 
1. Grade Point 

A given grade point average was required before a student was 
recommended to be certified in 8l,S percent of the kB,9 percent 
schools who did not automatically certify people to' teach u^>on 
graduation from the teacher education prograjn. Grade point averag 
was considered along with other criteria in 9k. k percent of the 
responding schools. The grade point average was that of overall 
university work in 93,8 percent of the institutions. The range 
of required grade points were diverse^ k9^3 percent of the 8l,8 
percent required between a 2.0-2.15 on a l+,00 scales 31,2 percent, 
2*2"2,l+5; and 19.^, 2.5-2.70, 
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Standard! Eid Test Scores 

Standardised test seores were used as a Grlteria for certifieatlon 
in only 6,1 percent of the schools. The National Teaoher ExMaination 
was used "by 53»3 percent, a state level deyeloped test in 9*1 
percent^ and 37*6 percent failed to indicate what atandardiztd 
test was used, Use of a test ecore was required by 'state mandate 
in 31,^ percent of the cases* 
Measures Values and Personality 

Only 28,9 percent relied on measuree of values and nersonalitiea 
in the decision making process of whether or not to certify an 
individual • A variety of measures were used singly or in comhination; 
62,5 percent used a structured interview^ 6.7 percent, a test 



developed within the university | and 73*1 percent used other 
measures. 

Competency Criteria i 

Competency criteria wae used by U2.3 percent of the universities 
and colleges who did not automatically certify teacher education 
graduates. In 67.6 percent of these cases, competency criteria 
was agreed upon within the faculty of education; l6,2 percent, a 
state body; 2*7 percent within thfe university at large; and 13.5 
percent, within specific departments. 
Literacy 

In k6,6 percent of the U8*9 percent of the schools who did not 
automatically certify students upon graduation .from the teacher 
education program, a given level of literacy was required before 
a student was recommended by the university for certification. 
The literacy test employed was a measure of reading ability in 
75 percent of the schools and/or written language skills In 92.5 
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perGtnt* This measure of literacy, as a critarion for certlfi* 
cation, was laandated by the state in only 9, 8 percent of the 
kSnS percent of the schools and a state developed test was used %y 
only 21. U percent, 

£eM|^a^,^Na,ti^onwi^dj,2^ De£G«£ti^ve £ata^ 

The final part of the questionnaire was concerned with general 
aspects of selection and retention techniques* Of the 200 schools 
surveyed* 58.9 percent replied they had standardised the colleetionj 
salaction^ and use of all forms of data utilised at any one of -the four 
selection and retention points* Of the responding schools, 23*2 percent 
said that they had done enipirical research to demonstrate the validity 
and usefulness of the, kind of Information they gathered and used* 
Whereas, 15.1 percent responded that they had undertaken emplrisal 
research to demonstrate how statistically accurate the data gathered 
was in forecasting and Identifying actual teaching performance , 

In 36*2 percent of the institutions , student teaching was evaluated 
through a pass-fail system combined with a narrative evaluation and/or 
a checklist', whereas, 20,7 percent gave letter grades only; 15 1 5 percent 
pass-fail only; 27*6 percent, letter grade and a narrative evaluation 
and/or checklist. In 2S,h percent of the schools, no one had failed 
student teaching in the past year. A diversity of semester hours of 
student teaching were required: 6--7 hours by 25 percent; 8 hours^ 20,2 
percent; 9 hours ^ 7*7 percent ; 10-^11 hoiUfSs 19.6 percent; 12 hours ^ 
16.7 percent; 13^1^ hoursj 1*2 percent; 15 hours, percent; and 
more than 15 hours by U*8 percent* 

The number of pre-student teaching clinical experience hours like- 
wise varied! less than 50 hours, 33, 3 percent; 50 or more but less than 
75, 30,2 percent^ 75 hours to 99 hours, lit. 5 percent; 100 hours'^ only 
2,5 percent; but over 100 hours was fequired by 19«5 percent. 



CONCLUSIONS 



The national survey of practiGas of seltotion and retention of 
candidatei for teacher eertif ieation was undertaHen to provide data as 
to current prevalent praotiaes and procedures in atoission to and 
retention in teacher educatlbn programs, A Burv^y of related literature 
provided information as to a variety of^ialeetion and retention criteria 
which any given college or university might employ. 

Purposes in selection may va^ from state to state and institution 

to institution. If the purpose of selection is to achieve a well balanced 

J' 

student body certain selection criteria might "be more appropriate thm^Vs 
they would be if the purpose of selection is to cull out those individuals 
who will be most iuceessfia in the classroom* The Bakke decision lends 
weight to this premise of diverse criteria being appropriate depending 
on purpose of selection. 

The Supreme Court decision handed down June 28, 19T8 ruled that any 
admission quota basek on race is illegal but that race may be used to 
achieve a well balanced student body, Interpretors of this decision feel 
that what in fact this decision says is that new admission progriynaa must 
use factors beyond race but that race may be one factor. This decision 
also through the opinions stated by the Judges spells out that admission 
criteria must be stated in writing and available to all applicants and 
that purposes of selection should be consistent with each of the eriterions 



The time when standards of selection and retention must be decided 
is here. Either the colleges and universities charged with teacher 



used* 
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education vlll do it or it will te dorie for th^, The Florida liegialature 
has already passed a "Teaehar Accoi^ta'bility Act" requiring applicanti to 
pass a oompttency test measuring general performance and knowledge of a 
specialty, Tventy^ne states^ according to a recent U.S. Neve and .World 
Report ) special report, now require prospeative teachers to pass parts or 
all of the National Teacher Examinatione administered by Edueational j' 
Testing ServaLce* 



/ 



If the end product of this research is that Universities nationwide 
will be batter prepared to make decisions as to needed changes in seledtion 
and retention proeedures in teacher education^ then it would seCT appropriate 
that the next step would be perusal of this report by individuals in 
positions of reiponsibility and authority. Given study of what is 
currently "being done nationwide and lii--depth soul searching by teacher 
education institutions as to purposes in selection^ the final priority 
would be to develop improved procedures for achieving those purposes in a 
fair and effective manner * 
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A. ADMISSION TO TEACHEB EDUCATION 



This questionnaire Is divided ititQ five patts. Each part daals with 
criteria that may be used at a given pplnt to make selection or re^ 
tention decisions. The qLiestionnalre is written in a slclp pattern and 
is not aa ominous as the bulk might indicate. Section A will take 
the moat time, with being much less time cons'urnitig because 
of the element of iimilarity* Each section Is cQlo^cpded^ 
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A. ADMISSION TO TEACHER EDUCATIONi 



Office Use Only 



Comp ute r No^; 



Acibmission to Teacher Education Program: The questions imniGdl 
ntcily following are concerned with gelectiQn at the point of 
Atlnilgsion to Teacher Educations 

la. Does your school have a program ol ridmission to Teacher 
education? 

Yes # . # * 

No (Go to section D, - Certification) , * 

b. In the declBion making process as to which students to 
admit to your teacher education program^ does applU 
cation of a quota system enter it? 

es#*!> ••#§ «»■ 
No (Go to question 2) • • 



« ! ! 



Is your imposed quota based on 

a percent of total university enrollment*, * . . 
a state Imposed quota 

a number of students based on numbei^ of staff 

members , # * , , p , , * * * , * 

a theoretical agreed upon level 



2a, Do you utilize a student's grade point average as a criteria fo 
admission to teacher education? 

Yes 

No (Go to question 3) 



b. Do you use a student's grade point as 

sole criteria . • 

In combination with other criteria 



m t t 



c. In which of the following ranges does your university's 

required grade point average fall 

asBUTning a 4, 00 scale: 

2. 0 - Z. 1 5 

2. 2 - 2. 45 

2. 5 - E. 70. ■ 

2, 75 - 2.99 

3. 0 or better 
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2d, DoGH the required grade point average raflact , , . 

avorall university grade point average . 1 

^racio pciint avrragr in ninji>r rirlcl u( Htucly 1 

f^raclc! point nvi'rn^c' in mu jo i* and ininor ric>lclH o\ 

Htucly * . . J 



In thu casi' ol n tranaier student, cIdgs tlin grade point 
average rollect * • * . 

cjiily thn v^o rk of your university , , * * 



1 
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n rompOBitn of all college level v^ork 2 

3. At what point iii a student's college preparation la he/she 

eligible to bo considered for adrTiiasion into teacher education? 

Upon declaration of a major . * , . • 1 

Upon completion of hours equivalent to a full load for 

1 semester - 2 

Upon completion of hours equivalent to a full year's 

(2 semesters) work » • » - * • • 3 

Upon completion of hours equivalent to more than a year 

but less than two years of college work , , , 4 

Upon completion of hours equivalent to two years' work, 

full'-tinie c*4>^#« jsiis»-.**#i 5 

Upon completion of hoars equivalent to more than two 

years' work but less than tiiree years' work , , * * , 6 

Upon completion of three years' work , 7 

Upon completion of a four -year program • ; , , 8 

4a. Is a etudent^s language proficiency (written and/or spoken usage) 
considered in the decision making process of adnniaeion to 
teacher education? 

Yes ^ • « i 

No (Go to question 5) # 2 

b. Do you employ the following mettiods to ascertain language / 
proficiency? 

^ . Yes No 

Successful completion of English composition course 

(success being denoted by a passing grade), * 1 2 1^ 
Successful completion of English composition 
course (success being denoted by a grade of 

Cor better) « • • , * * , . - * 1 2 

Proficiency test of written language skill usage ,1 2 17 
Succeasful completion of Speech Communication 
course (success being denoted by a passing 
grade) ..ii**-. •••••■»#•■*•• 1 Zig 
Successful completion of Speech Communication 
course (success being denoted by a grade of 
C or better) 1 2 10 

Standardized Tagt Score of verbal ability , - . . 1 2 20 
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5, Dei you tMmsicler tho following aclditional ratitcjrs in th(* tc!achcr 
csducatlan aclnrilssion decision making procosa , . , • 

YeB No 

a. Speech lind hearing , ^ ^ 1 

b, Hoalth ' • i 



2 
2 
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6a. Do ynq utilize interviews as an admission criteria? 

No (Go to question 7) * . * s p , 
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you use the interview as 

sole criteria , . , # « 
in combination witii otoer criteria 
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Who is given responsibility if an interview l# to be 
conducted? 

A group o£ faculty members repreeenting all 

apectrums of teacher education programs offered 
within your university • . . . ^ . • , . » 

A group of faculty members i tile student's pre- 
spaclfied major departaient , . ^ < . # ^ « # » « » 

A group composed of faculty member i and students 
admitted to teacher education pro.grajni from 
diverse spectrums of teacher education ...... 

A group composed of faculty memberB and students 
already admitted to the teacher education program 
in the major area of teacher education pre-apecified 
by the interviewee ^ * . # . . . 

A group composed of faculty members, students, 
and public school people from the diverge spectrum 
of teacher education • 

A group composed of faculty mambers, students, and 
public school people^ from the interviewee's 
desired major area of teacher education 

Your "Counseling and Testing Service'* • * 

Departo^ent chairperson only 



d. Do you use, following the interview * . . * * 

A rating sheet to arrive at a consensus 

recommendation after the interview . , . , 

Consensus of opinions o£ those doing the inter- 
viewing * • • 



6 
7 
8 
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Yes No 

2 26 
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7a. Do you utilize a standartli^^.ocl tost score as a criteria for 
u<lnuBali)ji to teacher ocJucation? 

No (Go to question 8) • , 2 

b. Do you use tins s tancla rdizad tcBt Bcoro na . , p 

sole crilfMna ^ 1 

in coniblnation witli oth(»r criteria , , . . 2 ' 
ii pnasible HubHtltute or uptton tor 

athav c r iter La 3 

r. Do you UH(* sciOrnfi i'i^)rn thn rollowing Btandartllzcd tests 
a.H a c ritoria of admission to teacher education . , * 

Yes 

SAT , . . , , 1 2 ao 

ACT . , 1 2 m 

Sequential Tests of Educational 

Progress 1 2 32 

Minnesota. Teacher Attitude Inventory 1 2 '''33 

Other (plfease specify below) » , . * 1 2 3^^ 



dr Is ut.c nf a specifiG standardised test score required by 
state mandate? 

. Yea ^ *35 

No . . « . . i i • # # • 2 

Ba. Do yoii rely on any measure of values and personality charac- 
teristics a.s a criteria of admission to teacher education? 

Ye s p , , 1 

No (Go to question 9) 2 
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b. Do you use a measure of values and personality cha.r- 
acteristics as . • . * 

sole criteria , ^37 

in combination with other criteria , p • . 2 

'c. Do you rely on the following measures of values and 
personality characteristics 

Y6s No 

Structured interview * 1 2 ^^^^ 

A standardised test 1 2 39 

A test developed within your univer- 
: - sity ... \ ........... . 1 2 40 
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9a. Do yuu utilii^*e self-report questlonnairoa, autobiographical 
forms, and/or biographical forms in tha admission to 
teacher education decision making process • . , • » 

Yes 1 
No (Go to question 10) , , , , g E 

Do you use self = rcport questionnaires, autobiographical 
formfi, and /or biographical forms as , . , i 

a sole criteria 1 

in combinatioti with other criif^ria , « » , 2 
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c. Iri your use bf self-report quostlonnaires (designed to 
gather personal data other than personal -historical 
data - i*e. interests or attitudes) and/or biographical 
forms (designed to gather historical-perBOnal data), 
do you use * . * 

Yes No 

self- report questionnaires • . . ^ 1 2 43 

biographical forms , . , 1 . 2 44 

10a, Do you rely on utilisation of letters of reference as pre- 
selection data prior to admission of a candidate to teacher 
education? 

Yes , • » ^45 

No . , (Go to next section) . , * 2 



Do you use letters of reference as , , * * 

a sole criteria , 1 

in combination with oflier criteria , , * 2 

How many letters of reference do you require . . , 

1 letter 1 

2-3 letters , # . . . 2 

4 = 5 letters . . . # 3 

6-7 letters 4 

more than 7 • . * * * - 5 
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-6 ^ / 
TEACHK R EDUC ATI ON- RETE NTION IN PROGRAM 

Th(^ EuUowing set of qunstiana duals witii retention criteria during 
slLicJont'a cnrollmont in coiiraes within the teacher education program* 

liiu in making rctenlion decisiunB, as to whether to allow a student 
to continutj in teachur education, does nmintenaiico of a given 

yrade point average enter in 

Y«3 ] ,^ 

No (CiQ to quaHtion Z) , * , t * * 2 

ij. Do yuu use a ntudcnt'H gradt? pc^int average maintenance as 

HoIe criteria v * « 1 

in cMHiibination with other criteria , * . . 2 

f% In whith of thu roilowing ranges does the required main- 
teiianeu grade paint average fall , , , , 
RBsu ruing a 4, 00 scale: 

2. 0 - 2. 1 5 . . , . 1 

2, 2 - 2, 45 2 " 

2. 5 - 2, 70 , , . , , , 3 

2. 75 2. 99 * * . . . 4 

3.0 or better ^ * ^ .... . 5 

d* Is the grade point to be maintained that of * , , 

an overall university grade point average *s * , . * . *' 1 si 
in student's major area of study . , ^ ^ ^ ^ , , . . , 2 
in course work within student's teacher education 

program 3 

2a, Dci you use attainment of given competency criteria as a basis 
for a student to be retained in the teacher education program? 

Yes t , , , ^ * 1 

As a viable option , ^ 2 '^2 

No (Go to question 3) . * * * ^ * 3 

b. Are tiiese compefBticies decided by , , * 

a state mandating body * 1 

within the university at large 2 '^"^ 

within the faculty of education 3 
within the specific department the student is doing 

his/her work in ^ . 4 

c* Are these criteria to be met in , * . * 

pre -student teaching situations 1 

student teaching situations , , , 2 H 

pre -student teaching and student teaching situations, 

combined 3 
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^a. Do inHt riic'Ltn'H uttuurHt'y iiujuiiMHl in the tiNuher cclurntinn 
program provicio clirc^ct in|3uUntluM' tlinn a grncla given, into 
rptcTition in teacher iuliirnlion cliunHionH? 

No (go to next questiun 4) . . . 2 

b* Are instructor-s evaluationa , , . » , 

sole criteria * * * * . 1 

used in cornbination with other criteria . . 2 



c. Do instructor's evaluations take the lurin of ... . 

Yes No 

verbal statement to an appropriata 

authority 12 t^^7 

written statement to an appropriate 

autiiority , . , , , , 1 2 

4, Students may take professipnal education courses without 
being formally acimitted to the program 

No , , . . 2 " 
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C. GRADUAtl ON fBOM TEACHER EDUCATION PROGRAM 

The CoUowlng mt ot q^mtion& deals with criteria utUiaad to decide 
if a student is to gmdwute from a teacher education progrgLmi 
1 " • _ 

la. In maklng|tj^« dctclalon as tu whether a atudent is to graduate 

Irot^ the tmmhi^t' ©tiiucation program, does a student's grade 

point aveyag'a ent^^ir in? 

Yes« t #• fi»»i f> 1 

No (Go to question 2) • , , . . E 

b* Is attajga^d gradie point avera|e . * . , 

a crifc^ria for graduation . i , 1 

con^lder^d along with other criteria utilised to 

a^cert^wi if a student is to graduate 2 
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c* Do yoii tiiia th^ student's grade point average as earned * , . 

in Ma /her overall university work , * . . . ' 1 

in hi$/h^r major area of study 2 
in coursa work witiiin his/her teacher education 

prQgra:rn * , , , , 3 

d* In whioli of th^ following ranges does tiie required grade 
point a^erag^ fall . . , . ' 
aaeumteg ^ 4, 00 scale: 

2* 0 2i9 lSii9«« #st>iP«9«t« 1 

3f T5 ^ 2i 99 4 
3, 0 or better t « 5 

2a. Do you utiUssi^ % standardised test score as a criteria for 
graduation ior the teacher education program? 

Yes 1 
Ho (Go to question 3} « s • 2 

b. Do you Ut^ tshi© standardised test score as . * , # 

iole criteria , , « • # i « . ^ « • « » • » 1 65 
in combination with other criteria .... 2 

c. Do you scores from the following tents as a crltaria 
of graduation ttom a teacher education pro^rian . . * 

^ ^s No 

Natlo^ial Teacher EKamination » . 1 2 

Saqwew^tial T^ets of Educational Progre . . 1 2 67 

Ml»w#iOt^ Teacher Attitude Inventory, * ... 1 2 68 

A te»t dav^loped within your unlverilty , . . , 1 2 69 

Otih^f 1 2 70 

FJL«^a## specify 
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2d, Ib use ol ^ ap^i^ific it^ndardiEed test Bcore required by 
state mandate * • * * 

3a,f, Ib a measure of v^Jlwe and perflonality characteristics ysed to 
niake decisions fco whether a student la to graduate * , . 

^^e 8>P4#*«i»ii»*>9< 1 
No (Go to question 4) • . • • . E 

\. 

Do you uae mmBUtm of values and perionality charac- 

teriatics a$ a. i» * ^ * * * 

^ol# crlteria'of graduation ^73 
In combination with other criteria ... 2 

Do you employ a»i ^ TOeaaure of values and personality 
,charadteri$tiea a i, * 



• - 9 i 9 



Btr\xc%\xr4& totervlew , . 
, standardii^od teet p , . * 
test davaJ|o|j^d witiiln your university 
other mm$v^T^ of values/personality 
Pl^aaa specify 
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Yes 


No 




1 


2 


74 


1 


2 


75 


1 


Z 


76 


1 


2 
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U Do you use completion oi competency criteria as an exit 
" requirement from fchi^ it^m^hmr education, program? 

^^eS 9999S999.S99C99 1 
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No (Go to question 5) * 9 • * # 2 

80/1 



b, Are these com^atemcy criteria 
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1-4 DUP 

Yes No 



the same tKoiift considered for retention 

in the tea^tcher i&dacation program 1 2 5 

in addition feo Wboie considered for retention In 

the teiicher education program ....9,9 1 2 ^ 
an entity in tihamsielves 99.. , # 1 2 7 

Are tibese aomp^t#n^y criteria agreed upon by , . , 

a state body V ■>f^^>i9999*9 « 9»9999 f9999 1 \ 

wltiiin tha umiwralty at large .99.9.* 2 q 

wittiin tAxm il^culty of education 9 * 9 3 

within the specific department &e student completed 

his/her woykt^ ^ , , . 9 « « » • « 9 • * # 4 
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5a* Is attalmmerit of a given level of literacy required before 
a ttt^Ud^ii^i graduatei from the teacher education program? 

No (Go to question 6) . , . . • 3 

, b* la khli literacy test used aa * * , 

s ole c rite na itfcf^«a«i«**fii«i««g 1 
in combination with other criteria * 2 

Lb th^ level of literacy ascertained by , , * , 

Yes No 

specific related course grades 1 2 

a standardised test 1 2 

Please specify 

a test developed within your university « ^ ^ 1 2 13 

a state developed tegt * 1 2 W 

d. X$ tha literacy test employed a measure of . * . . 

Yes No 

reading ability , , 1 2 

written language skllle 1 2 16 

e* li U^^ of this rneaeure of Uteracy as a criteria 
for g:raduation nnandated by the state? 

If a atud^^nt graduates from tile teacher education program^ 

do^a he aiitomatically receive certification or licensure to . 1 

taacl? ./ / 

Yes (Skip over to "General'* Section) , . . , , 1 

No (Go to question 1 in next section 
"Certification" ... 
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is flocUort daalw with ct! rLiliciatlon [Hcraauri^or inclividuals to tcarh* 

la a givi^n. |mc3« point average^ rc^qylrod before a stuclcnt is 
recomrTi«rnid<S'd! k^i ho cortificul'? 

Yo# « . . * i . . . , 1 

No (Go to question E) 2 
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b, Ib. hiifim^''<l grade point avoragy , 

$qI^ criteria for c ortifica^lan ^ • * . 1 

cansiid^riirl along with oth<vM' criteria utilized to 

^B^K^K-^^in if a studont m^i be certified 2 

cs Do yaWs the student' b gra^^ point average as earned . , 

in hi^/har overall university work , , * - 1 21 

m l\l^/h^r major area of $t:udy 2 

in ^OQTn^^ work within hi^/har t^eacher education 

progr^rn v .» , * * . 3 

d. In which tiie following rangtas does tiie required grade 
point ^vatfag^ fall, assuming a 4*00 scalei 

2*0 ^^sJS* # • • t f • • •# • 1 

2.2 ^2.45 2 22 

2*5^2»70ft*. 3 

2. ?S - . 4 

3, 0 0 ^ better , . . . , 5 

Do yoa utlUs^.'fJ itandardi^ed test Qcoi^e as a criteria for 
certific^tlo;n ? 

^ ^ , . • 1 23 

No (Qo to question 3) 2 

b. Do you mm this standardiaad t^^t score , * . * 

a ^lola criteria , . ^ . . ^ , ^ ^24 

in comWwation with otlier criteria , 2 

c* Dq yoa u»e scores from tha iollowing tests as criteria for 
taacher c^rtilication , ^ * * , 

Yes No 

Nyitiofl^l Teacher ExaminMion 1 2 25 

S^quk^wkt^l Tests of Educakioml Progress * * * . 1 2 26 

a im% d*^v^^loped within yoav wMvmTBity 1 2 27 

a Bit^t^ developed teat , , . « ^ « « « « 1 2 

WlmM^ specify ^^^^^^^^ 
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2d. Is use of a specific stSLndardiaed test scorfe required by 
state riiandate'? 

3a* Im a meaiurc u£ values antJ pDrsDnaHty characteristics used to 
malcu decisions 4s to ivhether a student Is to be eeytified? 

No (Co to question 4) 2 " 

b» Da you use a nie^aure -of values and peradnality in the 
dacision msklng process regardirig certification * , . 

as a sdIc criteria , , * , . 1 32 

'in cornbinatlDri wth othe r criteria* E 

c. -Dq you employ a# a meaaure of values and peraonality 
characteristic i i . » 





Yes 


No 




8 tractate <1 ifite J vnaw 


1 


2 


33 


the Minnesota Multiphasic Personality Inv-entory 


'l 


2 


34 


a staraclardl zed test other than tbft MNtPl .... 


1 


2 


35 


a test developed viihin your unNersity 


1 


2 


36 


other meas \ir^ of values /per sonality » ..... 


1 


2 


37 



4a, Do yoa utilize compleiioii of connpetericy criteria ag a P^®V^ 
.. requisite for ce rtific^tif^n? 

■ (Oo tD question 5) *. , . * * E 

Are thc^se cortlfication cDmpetencY criterla^ag reed upon by ,\ 
^ a state body** ^> • * • . # * 1 

within toe Linisrer ^*ity at large , ^ . . . » * E 

wiihin tho facu^lty^ aducatioii , , * . . i , 3 

v/ithirt the specific department the student has com- 
pleted his/h^r work in » ^ « 4 

5a, Is attainiTiejit of a giv^^n leyel of Utaracy required before a 
' etuderitls recommended by your univer aity for certification? 

Yes - • * I4D 

No (Co to '»Getiemr' section) , * E 

b- Is this lltDracyteat used 

as a. sole c r'ite i*ia ^ , » ^ 4\ 

in coriibiiiation with ottie r criteria . , * * 



» • i * • 
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5c. Is the level of literacy for certification ascertained by * . ; 

Mm 

Bpacidc rolatoci cuurac raclrH 1 E .12 

A sUncla rtllzecl Ivrnt , ♦ * 1 2 '^'^ 

Please specify _ _ ^ 

a teat developed v^lthih your university , , , , . \ 1 2 44 

a state developed test ^ * p \ 1 2 

d. Is the literacy test employed a rneaaure of \^ 

reading ab|Lity '1 2 46 

written language skills * , I , 2 



e. Is use o£ this measure of literacy ^ as a criteria for 
certlficatiori, mandated by the state? 

Q S m m 9 9 i ■ ■ « • * « • 



•.■14 - 

E. GENERAL, 

I'his last section of the qu.estioiinaire deals with general a.apecta of 
selection and retentidti techniques. 

1. Have you standardiBed the collectioii, selection, and use of 
all formi of data, utilized at any one of the four selection 
and retention points? 

Yes ....... 1 

No 2 
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2. Have you done any empirical research to demonstrate how 
valid the kind of information you gather and ufe is? 

Yes . 1 1)0 

No 2 

3. Have yon done any empirical refearch to demonstrate how 
statistically accurate the data you gather is In forecasting a.nd 
identifying actual teachirig perfornnance? 

Ye s •■ ^ 51 

No 2 

4. In regard to student teaching, ho\v is ttie student evaluated . . . 

by letter grade •''52 

pass.fa.il 2 

letter grade and a narrative evaluation and /or check- 
list 3 

pass -fail combined with narrative evalu.atiori and/or 

checklist 4 



What percent of your teacher education majors failed student 
teaching last year? 

.00 1 

. 001 to . 05 . - 2 

. 06 to 1. 00 3 ■''3 

1.00 to 4.99 4 

5.0 to 9.99 ... - 5 

10. 0 or more 6 

How many semester hours of student teachiiig do you require? 

5 brs 1 

6-7 hrs 2 

8 bra 3 

9hrs 4 M 

lO-U hra 5 

, ■ ' 12 hrs. • • 6 

13-14 hra. ........... 7 

15 hrs 8 

More than 15 hra. 9 
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7. How many hours of pre-atudent teaching clinical fexperiencea do 
you require? 

Less than 50 . * • 1 

50 or more bat less than 75 . * E 

' 75 hrs* to 99 Bra. 3 65 

100 hrs. . - , . . , , 4 

More than 100 hrs. 5 
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TIUNK YOU FOR YOUR COOPERATION, 
Please return in the enclosed envelope. 
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SCHOOL OF EOTCATION 
Office Of tht D«tan 



Deeemter l, i9T7 



Dear ColXeaguei 

Thii q.uaitloiinaire is designed to iscertain, through & nationwide sMplingi 
current stltotion and retention practices in teacher education, Seleation 
or rattntion tj^ically occurs at one or more of four pointss admieslQn to 
teacher adulation progrsjiis during student* a enrollment In courses within 
the teachtr eduoation program^ graduation from the teacher education 
program ^ an4/or certification or licensure for teaching* This queetlonnalre 
deals with qritaria utili:^ed at each of these four points. 

This survejr Is tielng conducted by mandate of our Dean of the School of 
Education* The resulti vlll be shared with any Inter^atad responder. 
Please indicate your desire to receive a siamary of results below* 

Pleaaa alrcXe the answer code to the right of the response that best ansvers 
each. question in regard to your specific program. Please return this com- 
pleted quaationnaire in the enclosed self-addressed envelope. Prompt vreply 
will be flippreeiated. 

Sincerely^ 



Kathlene Shank, Ph*D. 
Associate Professor 
Departments of Elementary* 
Specials and Junior High 
Education and Student Teaching 



KS:bm 
Enc. 



We vouid iippreciate receiving a summaiy of survey results » * * * , Yes * • 1 

No , . 2 
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